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PARENT, STUDENT, AND TEACHER PERCEPTIONS OF
DISCIPLINE PROBLEMS IN THE MIDDLE SCHOOL
Marilyn J. Giannangeli, Ed.D.
Western Michigan University, 1990
The purpose of this study was to examine the percep
tions of parents, students, and teachers relative to
specific, documented behavioral problems which occur in
the middle school environment.

Of particular interest

were the perceptions of the frequency with which these
behaviors occurred, whether these perceptions correlated
with the actual frequencies as documented by formal
dismissal referrals, and the perceptions of appropriate
ness of referral to a school administrator of these
behaviors.
The sample group consisted of 230 students, 25
teachers, and 230 parents from a selected middle school
in Macomb County, located in southeastern Michigan.

The

instrument used for data collection was investigator
developed and included an assessment of 27 behaviors
documented as discipline problems occurring in the selec
ted middle school.
It was found that none of the three groups (parents,
students, teachers) had an accurate perception of the
frequency with which the specified behavioral problems
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occurred.

In addition, differences in perceptions, of

the frequency of referral for the specified behaviors
among the three groups, were noted for 21 of the 27
behaviors.

A similar conclusion was reached relative to

the three groups’ perceptions of the appropriateness of
referral to a school administrator; differences were
noted foi. 19 of the 27 specified behaviors.
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CHAPTER I
INTRODUCTION
This chapter serves three functions:

(1) the condi

tions and background which led to the identification of
the problem are examined,

(2) the problem to be studied

is identified, and (3) the need and significance of the
study are presented.
Background of the Problem
The concepts presented in the Overview are a summary
of the factors which led to the development of the re
search problem.

The sections which follow, on Discip

line Problems in the Schools and The Need and Signifi
cance of the Study, will provide the references which
support the concepts presented in the Overview.
Overview
A lot of attention has been focused recently on the
fact that what persons perceive to be reality, in fact,
becomes their reality.

As a result, their perceptions

influence the actions and decisions they make in connec
tion with these ideas.

These actions can be non produc

tive and detrimental, since they are not fact based.
1
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The public has a certain perception of the schools,
in particular, of the problems facing the schools which
impact their ability to be efficient and effective.

The

exact nature of these problems and perceptions are dis
cussed in later chapters; for now, it is important to
reference them as a factor.

In particular, the Gallup

Polls (Gallup & Elam, 1988) have pointed to the lack of
discipline as the major problem confronting the schools.
The fact that the public perceives discipline problems to
be of such a major consequence has caused several things
to occur.

There are greater demands for outside control

and influence over the schools.

The public has demonstr

ated a greater unwillingness to provide funds, or addi
tional funds, to the schools.

Since the public is criti

cal of the activities and efforts of the schools, the
result has been a less supportive environment.

This, in

turn, has a direct impact on the ability of the schools
to obtain and maintain a qualified staff of teachers and
support personnel.

On a more personal and individual

level, this lack of support is experienced by school
staffs in dealing with the parents of students.

Since

the perception of the schools is one where discipline
problems are a major concern, parents assume the problems
are rampant and that this environment has had a negative
impact on their child.

The result of the perception is

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.
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that their children are unable to abide by, or within,
the acceptable standards of behavior set by the school.
The ultimate impact on the school is a lack of support in
pursuing resolution of individual discipline problems.
This, then, becomes a cyclical problem:

Perceptions

impact actions which, in turn, impact the educational
environment, and, ultimately, reinforce the perceptions
held.
What if the perceptions of the problems facing the
schools are inaccurate?

These problems cannot be cor

rectly addressed without an accurate assessment of the
situation.

The steps needed to correct this type of

situation are varied.

The first need is to identify the

exact nature of the situation and the problems.

The

perceptions of those involved need to be determined.
These two aspects need to be correlated to determine
where discrepancies exist.

The aspects requiring

correction need to be prioritized and appropriate steps
for resolution defined.

The steps then must be imple

mented and monitored for their effectiveness.
Discipline Problems in the Schools

I have seen schools where staff and administration
maintain that they have no serious problems at their
school, while at the same time they acknowledge that
petty thefts (e.g., of tennis shoes) are too
numerous to report, weapons are not uncommon,
teachers are required to leave the building when
classes are over . . . to another school, an
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epidemic of spitting was perceived as a threat to
the whole fiber of its educational system (Marvin,
1979, p. 6).
As mentioned earlier, the Gallup Poll has ranked
lack of discipline as the number one problem confronting
the public schools in 17 of the 18 surveys conducted
since 1969 (Gallup & Elam, 1988, p. 34).

The figures in

Table 1 are taken from the poll which was conducted in
February, 1986.
Table 1
Major Problems Confronting the Public Schools

National
Sample Group
Lack of discipline

25%

Use of drugs

18%

Pupils' lack of interest/
truancy

5%

Drinking/alcoholism

3%

Lack of respect for
teachers/other students

3%

Crime/vandalism

2%

TOTAL

56%

Note. Data from "The Gallup Poll: Public
opinion 1986" by G. Gallup, Jr., 1987.
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These data were chosen from the poll results because they
show a cumulative total for the behaviors which were
cited by the respondents, and which generally result in
referral to a school administrator.

That discipline

related behaviors are a major concern to the public is
illustrated by the fact that 56% of the national sample
group responded that these behaviors comprise the major
problem facing the public schools.
The schools are dependent upon the public for the
financial support necessary to run the schools and
provide the programs which they feel are important to a
child's education.

Unfortunately, while the demands

placed on the schools have continued to grow, there is an
unwillingness to commit additional funds and an expressed
desire for greater input from those outside of the
schools.

Fifty-two percent of the respondents said they

would oppose raising taxes if the public schools said
"they needed much more money" (Gallup, 1987, p. 31); 45%
said that they thought the state government should have a
greater influence in determining the educational programs
of the public schools, and 52% would like the local
school boards to have more influence (p. 182).
This lack of support for and confidence in existing
programs may be due in part to a perception of the public
schools as ineffective.

Arnn and Mangieri (1988) found
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that a sense of order and good discipline are two of the
characteristics of effective schools.

If, in fact this,

is the case, then Wayson's (1985) statement that
'•opinions and personal concerns do not prove the exis
tence of a problem" (p. 128) leads to questions of what
the actual discipline problems occurring in the schools
are, and with what frequency do these problems occur?
Wayson further concluded that "the involvement of school
staffs, students and parents in attacking the problems
unique to their own schools should be encouraged and
supported by every level of government that wishes to
reduce violence and disruptive behaviors in the schools"
(p. 131).

This further delineates the situation by the

implication of the unique nature of each school1s situa
tion as it relates to discipline problems.
The preceding paragraphs have briefly reviewed the
discipline situation in the schools from the perspective
of the public and those directing the activities of the
schools.

Of greater significance is the ultimate product

of the schools, the students.

The diversion of resources

and time from instructional programs to disruptive stu
dents has impacted society in two ways, both of which
have short and long range implications.

First, student

competency levels fall short of expectation levels.

This

impact is particularly noticeable in the business
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environment, where employers have experienced increasing
difficulty in hiring competent employees.

The IMS Weekly

Marketeer ("Your Number-One Problem," 1989) states that
the biggest problem employers will have during the 1990s
is "finding and keeping educated people.

There just

aren't enough of them to go around now— and the situation
is getting worse, day by day.

American schools are turn

ing out too few people trained to carry out even menial,
entry-level tasks" (p. 1).

Second, the school environ

ment has shaped the students' perception of the role they
play in society as productive, law abiding citizens.
Statement of the Problem
Wayson (1985) stressed the involvement of parents,
students, and school staffs in addressing the problems
confronting their schools.

Will these three groups

perceive the problems and the frequency of occurrence for
these problems the same?

Will their perception of the

frequency be accurate as it relates to the actual situa
tion as documented by formal dismissal referrals?

Refer

ral to a school administrator starts a chain of events
which impacts the perceptions of the child and the
parent.

The teacher, in most cases, is the individual

who initiates this contact.

To what extent do these

three groups share a common perception of the need for
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referral to a school administrator of these documented
behaviors?
In order to gain insight into the perceptions of
parents, students and teachers as to the nature and
frequency of discipline problems and to determine their
perception of the appropriateness of referral to an
administrator, this study is designed to serve two major
purposes.

The first purpose is to determine the actual

frequency of discipline problems, as reflected by formal
dismissal referrals, and to contrast these frequencies
with those perceived by the three groups.

A second pur

pose is to establish which of these behaviors parents,
students, and teachers perceive as warranting referral to
a school administrator and then examine the differences
in perception among the three groups.
Discipline problems, for the purpose of this study,
will refer to inappropriate actions on the part of a
student.

These actions may be such that they interfere

with the educational process or represent an infraction
of school rules or socially acceptable behavior.

A

formal discipline referral is a written charge that a
student has demonstrated inappropriate conduct warranting
administrative action.

This administrative action is

taken by the school principal, assistant principal, or
some other person designated to act on their behalf.
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Need and Significance of the Study
The need and significance of the study will be
examined from three different perspectives.

First, the

importance and role of perceptions in influencing school
related activities and effectiveness will be examined.
Perception will be reviewed as it relates to the public,
parents, students, teachers, and administrators.

Second,

the need for a greater understanding of discipline prob
lems, relative to their nature and frequency, will be
addressed.

This review will include the significance of

the study based on the need for documentation and identi
fication of behavior problems, and the impact of dis
cipline problems on teachers and teaching, as well as the
students.

Last, referral as a common practice will be

reviewed.

Perception

As perception theory now suggests, each of us stands
at the creative, choosing focus of a moving web of
past antecedents and future consequences that branch
out from our present choices and actions, propagat
ing and amplifying themselves indefinitely. We
interpenetrate the universe; it responds to our
every breath. . . . When you get rid of the objectivist delusions, do you not feel the unitive focus,
the creative power to act freely and differently in
yourself, here, now?
(Platt, 1970, p.72).

If a person's perception of reality provides the
foundation upon which they make decisions and take
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actions, then what area can be of greater significance
for study in the educational setting?

"Thoughts which

are mixed with any feelings or emotions constitute a
'magnetic' force which attracts other similar or related
thoughts" until these thoughts become the "dominating,
motivating master of the individual in whose mind it has
been housed" (Hill, 1968, p. 53-54).

Deering (1988)

asserted that "discipline is an emotional issue" (p.
105).

Everyone connected with the educational process,

whether they be staff, parents, students, or other mem
bers of the community have emotional memories or thoughts
resulting from their contacts with the schools.

Robbins

(1987) stated that "your internal representations, your
experience of the event, isn't precisely what happened
but rather a personalized internal re-presentation" (p.
41).

The challenge and the opportunity is to impact the

perceptions, and thus the conceptualization and actions
of the community, parents, staff, and students so as to
generate positive thoughts which will enhance and streng
then the educational system.
The following paragraphs will examine the importance
of perceptions and school discipline from the perspective
of the public, students, teachers, and administrators.
Although these groups are reviewed individually, the
concepts presented are applicable to all of the groups.
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The Public
It is important that educators be aware of the
public's perception of the discipline problems facing the
schools.

The public schools' dependency on the public

for financial support mandates attention to the percep
tions of this group.

"Education is a labor-intensive

business, and it is big business" (Black & English, 1986,
p. 73).

In 1984 the cost of operating the public elemen

tary and secondary schools was $134.5 billion; over 70%
of most school budgets were spent on staffing expense
according to Black and English (1986).

Lack of discip

line heads the list of major problems facing the public
schools.

Discipline has ranked as the major concern 17

of the 18 times that the poll has been conducted since
1969 (Gallup & Elam, 1988, p. 34).

Educators' concerns,

relative to the public's perception of the nature of
discipline problems in the schools, prompted the inclu
sion of two additional questions in the 1982 poll.

"The

public schools, as an American institution, have an image
problem" according to Gallup (1982, p. 39).

This image

problem is the focus of many local school districts'
efforts to understand the public's perception of the
schools and to perform a more effective job in promoting
the public schools as a good place to learn.
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Parents
A parent's intention may be influenced by the ex
pected or anticipated response of the child. If
the parent anticipates the child will go along with
a particular strategy, then the parent's intentions
may be expressed in action; conversely, if the
parent expects a lack of acceptance, then the
parent's intentions may not be to act. Intentions,
then, will lead to action contingent upon the
parent's expectation or belief regarding what the
child's intentions are regarding compliance (Sigel,
1985, p. 356).
If the primary source of input for the parent re
garding disciplinary measures and the actual status of
discipline problems in the school is the child, the child
has become the individual who forms the parent's percep
tion of the school and its effectiveness.

The student's

perception of discipline measures as "legitimate and
just" will determine the effectiveness of these measures,
in the school, according to Ichilov and Harel (1987, p.
97).

Since contact by parents or family members with the

school's administrator often "comes through some type of
crisis faced by the student" (Upcraft & Barr, 1988, p.
56), the interaction can easily become a tangle of
emotional issues and perceived injustices.

Schools and

staffs who fail to protect children from threat and
injury frequently become the target of lawsuits by
parents.
In addition to the input they receive from their
children, parents' perceptions are also influenced by
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their own past experiences.

Rock (1984) stated that

"memory of prior experiences affects perception" (p. 230)
and these perceptions are often dependent upon other
perceptions.

"Even though our perceptions are mental

constructs rather than direct recordings of reality, they
clearly are neither arbitrary nor most illusory"

(p. 4).

The challenge, then, to the school staff is to determine
these assumptions and provide input and interaction so
as to establish common goals and understandings with
parents.
Students
The perceptions of children are of significant
importance to those involved in the educational process.
What children perceive to be reality will influence their
behavior, level of accomplishment, and assumptions about
society.

Their reaction to this perceived reality has a

direct impact on their parents, teacher, and the educa
tional system.

Greenbaum (1987) correlated the incidents

of murder and suicide by children with statistics of
students being bullied at school.

Young bullies, he

indicated, also have a greater propensity to end up with
criminal records.

A survey found that 60% of the junior

high school students who were bullied responded that they
believed there was little or no intervention on the part
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of teachers.

The picture that may emerge, for the child,

is one of a society that condones and encourages vio
lence. Children who do not have the emotional strength to
deal with the violence may experience a sense of hope
lessness and inability to cope.
Apter and Propper (1986) stated that "when systems
function harmoniously, a state of balance exists, and the
stage is set for positive behavior, competent function
ing, and increasing psychological growth and development"
(p. 142).

The school is one of the social systems that

encompasses youth.

When one considers Tye's (1985) find

ings that junior high school students perceived over 24%
of a teacher’s time is spent in getting students to
behave; and that 49% of 338 elementary school students
perceived discipline as the primary function of the
principal, with only 14% of the total available time
devoted to instructional learning (McEwan, 1985), what is
the impact of this social system on the child?

With a

perceived emphasis of time and talent being expended on
disruptive behavior, what type of citizens are being pre
pared in our schools if Tve (1985) is correct in his
statement that "schools do socialize students" (p. 229).
Harootunian (1986) stated that "the continuing dilemma of
aggression is attributable in large part to inadequate
perspective and faulty conceptualization of the problem"
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(p. 120).
Teachers

It is essential to develop an understanding of the
perceptions of teachers relative to the extent and nature
of the discipline problems in the schools and the appro
priateness of referral to a school administrator.

Teach

ers are the first line managers in the school and are the
primary source of student referrals to school administra
tors.

In addition, they set the tone and standards for

acceptable behavior in their classroom, which ultimately
has an impact on the rest of the school.

This concept is

supported by the conclusions of a group of 61 secondary
school teachers who participated in a series of seminars
dealing with discipline.

The group concluded that "the

teacher is probably the most important variable in the
problem of classroom discipline" (XJnruh, 1977, p. 87).
Hickman and Silva (1986) found that "statements of
philosophy may exist but school people are barely fam
iliar with the philosophy and as a result, do not act in
accordance with the principles and guidelines set forth"
(p. 31).

The existence and shared understanding of a

statement of philosophy is one factor that leads to
excellence in the corporate world; it is a concept which
is applicable to schools.

On an even more fundamental
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level, Gottfredson and Hollifield (1988), in a profile of
one school, discovered that while the students had high
clarity of the school rules, the administrators and
teachers did not agree on what rules were to be enforced.
School climate, like the climate of other organiza
tions, determines whether the school can achieve
excellence or will flounder ineffectively. A school
with high levels of disorder, low morale, and poor
cooperation between teachers and administrators
cannot be a good place to learn or teach. And such
a school is bound to have a poor public image
(Gottfredson & Hollifield, 1988, p. 63).
A poor public image and lack of cooperation between
administrators and teachers will also result in difficul
ty in obtaining and maintaining a competent, professional
staff.
Administrators
"It is a well known fact that one comes, finally, to
believe whatever one repeats to one's self, whether the
statement be true or false" (Hill, 1968, p. 53).

Admin

istrators are in a unique position to influence all
segments of the school community because of their respon
sibilities and position of power.

They impact the com

munication within the schools through their staff meet
ings, school assemblies, staff notices, announcements,
school projects and programs, and their attitude and
philosophy of education.

They can influence the percep

tions of the public and parents through school
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publications, parent and advisory group meetings, the
attitudes projected by the school’s philosophy and
approach to education, obtaining the commitment of the
student as an active participant in the educational
process, and numerous other methods.

Administrators must

take an active role in shaping the perceptions of the
community toward the schools.

"An administrator who has

never thought about Johnny as a reporter knows that
Johnny will say,

'nothing' in response to 'What did you

do in school today?' . . . The entire school budget is
spent on PR every year.
about it that way.

Some districts never thought

Neither did their administrators"

(Black & English, 1986, p. 92).

This shaping of percep

tions is important in that it can affect the budget and
financial commitment of the public to the schools.

It

also has implications for administrators in their role as
an effective leader; as A m n and Mangieri (1988) stated,
"without effective leadership there is no effective
school" (p. 2).

By shaping the image of the school and

its practices, an administrator can redefine and reshape
their role from building manager to instructional leader.
In this way, the emphasis can shift from environmental
concerns to instructional issues.

The current emphasis

on environment is illustrated by a study of 202 schools
in which the principals ranked task orientation, or the
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extent to which a classroom is businesslike, as the
number one area they emphasize with teachers (tarn &
Mangieri, 1988).

The importance of addressing percep

tions of discipline in the schools and seeking the active
involvement of students, teachers, and parents is also
stressed by Kindred, Bagin, and Gallagher (1984).

On a

personal level, the philosophy of candidates, relative to
community relations, is being integrated into the inter
view process.

In addition, community relations has

become a factor in the evaluation of those currently in
positions in the educational system.

The impact of this,

as a consideration in evaluations, has extended to the
level of superintendent, with poor community relations
being cited as cause for termination.
"The high priests of that religion [public educa
tion] were those who possessed training in educational
administration and most people felt secure with and
grateful for such priesthood" (Campbell, Fleming, Newell,
& Bennion, 1987, p. 199).

This was true from the late

18th century through 1954 when a struggle for control
evolved from lay and professional sources who wanted
input for the purpose of correcting the perceived short
comings of the schools.

The external and internal

environments of a school project a certain climate or
image; this, in turn, elicits a reaction, response or
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interaction from others.

This projection can result in

opportunities for growth or conflicts which undermine the
efforts of all concerned.
If an administrator understands the strengths and
weaknesses as perceived by others, they can draw
upon the strong points, play down the weak points to
build better community relations and thus reduce the
potential for conflict between the school and the
community (Rachel & Myers, 1988, p. 75).
Discipline Problems
Documentation and Identification of
Behavior Problems
It is important to collect data on behavior problems
for several reasons.

The American Association of School

Administrators (AASA), in a report,

(AASA, 1981) they

produced for the National School Resource Network, stated
that "information is power" (p. 5).

They emphasized the

need for better record keeping and the analysis of inci
dents in the plan to alleviate the problems facing the
schools.

"Just as physicians need to diagnose medical

problems, teachers need to identify and analyze educa
tional problems as the first step in alleviating them"
(King-Stoops & Meier, 1978, p. 354).

Deitz and Hummel

(1978) stated that much of the subjectivity, and often
unreliable judgement, can be removed by measuring the
amount of behavior that actually occurs.

Measurements

tend to point out discrepancies in perceptions and to
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clarify the nature of the problem or situation.
Despite the fact that there is a plethora of litera
ture written on the subject, Jones and Tanner (1981)
stated that "substantial scientific research on classroom
discipline is rare" (p. 494).

They noted that the term

"discipline" seldom appears in the index of educational
methods texts.

Camp (1981a), in his article "Identifying

Problem Behaviors", reiterated this concern and pointed
to the volumes of material that have been produced;
however, there is
very little current objective, research-based
information in existence to help identify specific
student behavior problems occurring in the schools.
A need exists for research of this nature to quan
titatively establish the actual, current situation
with regard to student discipline problems in the
public secondary schools (p. 48) .
Williams (1979) pointed to the need for developing
an improved understanding and awareness of the percep
tions of teachers and the general public in regard to
discipline problems in the schools.
Duke (1976, 1977, 1978) has written numerous
articles in which he stressed the need for systematic
collection of data on student behavior as a fundamental
step in improving the quality of the schools.

He cited

the need for further research to substantiate whether or
not teachers and students share the same perceptions of
what are the most pressing discipline concerns in the
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schools.

A National Education Association (1975) public

ation comments on the lack of agreement as to what types
of behavior warrant disciplinary action.
Impact on Teachers and Teaching
This area of study is important because it does have
a significant impact on the classroom teacher and the
educational process.

Teachers report that discipline

problems impede the learning process (Cooper, 1975).

A

National Educational Association survey ("NEA Survey,"
1980) revealed that about half of the teachers in the
study believed student behavior interfered with their
teaching to a great or moderate extent.

The survey also

revealed that junior high/middle school teachers reported
an average of six students in their class as being
chronic behavior problems.

Ianni (1980) reflected on the

resources that are diverted from the educational pur
poses.

This factor, combined with the disruption of the

learning process, may have a lasting effect on youth.
Dunham (1977) discussed the impact that disruptive
behavior has on the performance, behavior, and health of
teachers.

Pupil misbehavior, according to Docking

(1980), was found to be the most important factor when
considering sources of teacher stress.
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Impact on the Students
It is very important to study discipline problems
and the manner in which they are handled, because of the
impact on students.

Students who are referred to an

administrator, as the result of discipline problems, are
on the first step of a discipline ladder that can lead to
suspension and expulsion.

Lietz and Gregory (1978)

referred to this process as a relatively uninvestigated
form of labeling pupils.

The risk of punitive interven

tions may be increased as a result of such referral.
Glasser (1977) expressed concern that students who fail
in

school, whether it be in terms of academics or be

havior, are the same individuals who go on to become
violent, crime-committing, delinquent people who "are
robbing us of our basic right to security from physical
harm" (p. 61).
The discipline problem, according to Thomas (1980),
also has political overtones in that youngsters labeled
as behavioral problems are most likely the economically
deprived urban children.

This labeling "deprives such

youngsters initially of classroom— and ultimately
societal— rewards" (p. 203).
Referral as a Common Practice

The frequency of the use of referral in handling
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discipline problems indicates that this is an area worthy
of study-

Wolfgang and Glickman*s (1980) text on solving

disciplinary problems is similar to many other publica
tions in that it examines numerous techniques for hand
ling problems, but takes a fleeting glance at referral to
an administrator as a step in the discipline process.
This is cause for concern in view of the fact that refer
ral to administrators is common practice in many schools.
Ainsworth and Stapleton (1976) alluded to the frequency
with which this technique is employed by their reference
to a junior high school, with an average enrollment of
875 pupils, in which 1,395 referrals were made to the
assistant principal during one year.

This is an average

of almost 8 referrals per day, or approximately 1.6
referrals per student per year.

Kingston and Gentry

(1977) reported that almost 30% of the administrators
they surveyed in 1974 spent more than 25% of their time
on discipline problems.

Summary

In this chapter, the problem statement and informa
tion relative to the need and significance of the study
have been presented.

The discussion highlights the

importance of perception as well as the need to under
stand the nature and frequency of the discipline problems
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which are occurring in the schools.

This information is

critical to school administrators who, in taking a lead
ership role, must enhance the perceptions of the school
as an effective organization.

These data are also vital

in addressing the issues which impact these perceptions.
It was stated that the purpose of this study is to
determine the perceptions of the frequency of specific
discipline problems, and the appropriateness of referral
to a school administrator.

The study involves research

on the perceptions of parents, teachers, and students.
Although school administrators are mentioned, the primary
reason is to highlight the role and the opportunity
afforded to them as a result of their positions.
In Chapter II, a review of related literature is
presented.

Chapter III contains information on the

research design and the methodology.
reviewed in Chapter IV.

The findings are

In Chapter V, the conclusions

and recommendations are presented.
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CHAPTER I I

REVIEW OF THE SELECTED LITERATURE
The purpose of this chapter is to review literature
relevant to the study.
major sections.

The review is divided into two

The first section deals with studies

relative to defining the nature of discipline problems
and determining perceptions.

The second section presents

the three hypotheses and how they relate to the review of
literature.
Defining the Nature of Discipline Problems
One of the purposes of this study is to determine
what individuals perceive as being the frequency with
which certain behavioral problems are referred to an
administrator.

A second purpose is to determine their

perceptions relative to whether or not these specific
behaviors warrant referral to an administrator.

Inherent

in such a discussion is the individual's understanding or
definition of discipline problems.
The following sections examine the various ways in
which the definition and nature of discipline problems
have been viewed.

Included in this examination are the

need for an acceptable definition of discipline, the need
25
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for a controlled environment, the relative nature of
perceptions, and the situation as reflective of society.
The Need for an Acceptable Definition
The need for an acceptable definition of discipline
has been cited by many authors.

Johnson (1979) suggested

that many of teachers' frustrations and discipline prob
lems could be eliminated if controversial terms such as
"discipline" could be functionally defined.

Harootunian

and Yarger (1981) noticed a close tie between teachers'
perceptions of their own successfulness and the presence
of children with discipline problems in their class.

The

presence of the discipline problems seemed to indicate a
lack of success for the teachers in their primary tasks.
The Need for a Controlled Environment
The public was asked the question "When we define
'discipline' in the schools, just what does it mean to
you?" (Gallup, 1982, p. 45).

Fifty-four percent respond

ed that it meant obeying rules and regulations and 31%
identified authority/control by teachers.
The perceived need for a controlled environment and
its relationship to the learning process are documented
as far back as 1805 (Camp, 1981b).

Williams (1979)

stated that "the more serious and of course more abstract
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problems of youth, including the lack of honesty and
respect for law and authority, are perpetual themes" (p.
387).

To substantiate this claim, Williams (1979, p.

387) quoted from Socrates (400 B.C.) and an article in a
1830 Massachusetts paper.
As a Relative Term
Boomer and King (1980) cited a study which indicated
that "during the first six years of elementary school,
approximately 60% of a sample of 1,586 children were
considered behavioral problems by at least one teacher"
(p. 4) .

Perhaps, as Lasley (1981) suggested, misbehavior

should be considered a relative term;

behavior accep

table to one teacher at a given time and place may be
unacceptable to another teacher.

Whiteside (1975), in

her discussion of the behavior of adults as it relates to
discipline problems, concluded that "discipline problems
sometimes exist more in the minds of teachers than in the
realities of the situation" (p. 161).

Misbehavior has

been observed to be tolerated more in children who are
performing well academically (Bolstad & Johnson, 1977).
Misbehavior must also be viewed from the perspective of
time and location.
Gnagey (1969) used the term deviancy in place of the
term misbehavior; he defined deviancy as actions on the
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part of the student which are prohibited by the teacher.
Deitz and Hummel (1978) likened misbehavior to creativity
in that both are difficult to define, but "you know it
when you see it” (p. 8).

In the final analysis, the

individual practitioner makes the decision as to the
labelling of an action as "misbehavior.”

Deitz and

Hummel discuss the pitfalls inherent in defining mis
behavior as behavior which has a measurable effect on
learning and that misbehavior can even be the omission of
an action.
As Reflective of Society

Goldstein (1973) saw the discipline problem as
reflective of the concern with physical matters over
philosophical and intellectual concerns.

He referred to

the nature of items discussed by boards of education as
being indicative of where the emphasis is placed in
schools.

Cole (1977) expressed a belief that the dichot-

omous attitude of society towards drug use, the court
decisions regarding the importance of "children's
rights," the demise of the work ethic, and adult sexual
behavior have contributed to a confusion in basic
attitudes, and hence, a lack of clarity in regards to
acceptable and unacceptable behavior.

Kingston and

Gentry (1977) concluded that the behavior demonstrated in
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the schools is reflective of the behavior of the society
as a whole.
Docking (1980) stated that "labelling behavior is
bedevilled not only by technical problems of assessment
but also by problems of value judgements" (p. 42) .

The

fact that many U.S. citizens do not believe their values
are reflected or supported by the schools (Burkholder,
Ryan, & Blanke, 1981) may be a result of the divergent
values held by society.

Burkholder et al. recommended a

values assessment approach as a technique for resolving
this dilemma.

Swick (1980) observed that the greater the

divergence between home and school values, the more
prevalent classroom and school discipline problems will
become.
Studies Dealing with the Perceptions of School
Discipline Problems
The purpose of the study is to examine the percep
tions of parents, teachers, and students as to the
frequency with which specific behavioral problems are
referred to a school administrator and the appropriate
ness of these referrals.

The study focuses on students

in the middle school setting.
The review of literature revealed a limited number
of studies dealing specifically with perceptions of
discipline problems at the middle school level.

As a
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result, the studies presented refer to perceptions of a
large cross section of the population affiliated with the
schools, including students, teachers, parents, administ
rators, advisory council members, professors, and the
general public.

The intention of the research evolved to

a search of common findings relative to the problem under
study.
Much of the research on the specifics of discipline
problems in the schools revolves around the behaviors
which are perceived as the most serious, pressing, or
crucial, and the effectiveness of specific discipline
measures.

These studies are reviewed due to the limited

amount of research in the area tinder study; therefore,
these studies will serve as a point of reference.
Niewiadomski (1971) conducted a survey to determine
perceptions of secondary school students in reference to
school discipline practices, the seriousness of common
infractions, and the effectiveness and fairness of dis
ciplinary actions.

The most serious problems as per

ceived by the students were the use of drugs, destruction
of school property, and stealing.

They did not perceive

gambling, lying, persistent absences, vulgar language,
cheating, fighting, smoking, truancy, forging passes or
excuses, and disrespect to teachers as being serious
offenses.

Behaviors they perceived as being serious were
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perceived as being treated in an effective, fair manner;
the reverse was true for some of the behaviors which they
perceived as no longer being serious.
A study conducted by Clarke (1977) revealed dif
ferences in the perceptions of faculty and students on 10
basic discipline areas.

The foci of the study, which was

conducted in North Carolina, were on the causes of dis
cipline problems, the perceived seriousness of mis
behavior, and the appropriateness and fairness of dis
ciplinary actions.

Principals' and teachers' perceptions

of the causes of discipline problems differed from those
of students.

Likewise, there was disagreement between

the two groups relative to the effectiveness of correc
tive practices.

Students perceived a double standard for

the academically or otherwise talented students in the
administration of punishment.

The general conclusion of

the study was that differences were apparent between the
perceptions of students and their faculties.
Rice (1977) asked parents, teachers, and students,
in four geographical regions of the United States to
identify the five most crucial discipline problems facing
the schools in their community.
graphic area.

Responses varied by geo

Differences in perception were also noted

for each of the subgroups of the sample.

Many of the

respondents believed the most serious problem facing the
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schools in their community was the lack of student inter
est.
Mitchell (1980) conducted a survey in three Florida
middle schools which surveyed the administrators, teach
ers, students, and advisory council members.

Respondents

were asked to indicate to what extent they perceived
certain student behaviors as being primary discipline
problems.

The list of 50 behaviors was generated from

discipline referrals.

Adults perceived damage to school

property as the most serious offense; students indicated
unprovoked fights as the most serious problem.

Students

perceived a greater percentage of the problem behavior
cited as being serious than did the adults.

Differences

were also noted in the various groups composed of adults.
School staff members and other members of the school
community differed in their perception of 26 student
behaviors.

The school staff and administration reflected

fewer differences than any other paired group.
The review of the literature revealed one study
dealing with perceptions relative to the appropriateness
of referral for discipline problems.

Chaney (1982)

conducted a survey of students, teachers, and parents of
a junior high in Florida to determine what behaviors
warranted referral to an administrator and a rank order
ing of these behaviors.

The survey consisted of 12 items
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which were developed from discipline referrals.

Student

perceptions of the offenses which should result in refer
ral were different from those of parents and teachers.
Parents and students share a common perception of drug
and alcohol possession as the most serious offense;
teachers ranked impertinence and discourtesy to administ
rators and teachers as the most pressing problem.

The

most frequently referred problems were not the problems
that were perceived as being the most pressing.

The

behaviors cited in this study vary from the behaviors
documented for the purposes of this study; in addition,
the behaviors specified for this study are more specific.
The Macomb County Intermediate School District
(1982) conducted a survey of its public schools in south
eastern Michigan.

The findings revealed that financial

problems were perceived by 34% of the sample as being the
biggest single problem facing the schools.
was ranked first by 14% of the respondents.

Discipline
Respondents

also gave the public schools in their community a better
grade (by 22%) than the respondents to the 1982 Gallup
Poll (Gallup, p. 45).

This information suggests that the

public's perception of the schools varies from one com
munity to another.
The perceptions of professors differ considerably
from those of teachers and administrators in the area of
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the most serious problems facing the schools, according
to Sandefur and Smith (1980).

All three groups ranked

students reading below grade level as the most serious
problem.

This perception differs markedly from the

public's perception of the major problems facing the
public schools.

The perceptions of teachers and adminis

trators, although demonstrating differences, were more
similar than those expressed by professors.

This is

important to note since teacher preparation is influenced
by the perceptions of the professors.
Summary of the Studies
Studies on perceptions of discipline problems in the
school indicate that there is a general consensus that
discipline is a major concern;

however, perceptions as

to exactly what these behavioral problems are vary from
one group to another.

Perceptions are influenced by many

factors, including role, group affiliation, geographic
area, school community, and time.
A variety of studies have been conducted to assess
the perceptions of parents, students, and teachers rela
tive to discipline problems.

Several studies are cited

which examine this topic from the seriousness of the
offense or the crucial/pressing nature of the behavior.
No studies were found which examined the perceptions of
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the group under study, as to the perceived frequency of
specific discipline problems.

The review of literature

suggests that inconsistencies in perceptions will be
noted for variables in this study.
"The child's perception of the school and of the
teacher's perception of the child are inextricably bound
up together and the behavior that he exhibits will be the
outcome of this strange union" according to Blanford
(1977, p. 180) .

This viewpoint highlights the need for a

clearer understanding of perceptions.

The behavior

demonstrated by students has an impact on the particular
student as well as all of the other individuals involved
in the educational process.
Camp (1980), in reviewing the results of a study he
conducted of educators' perceptions of student discip
line, stated that "in general, . . . perhaps too much
written emphasis is placed on the more extreme aspects of
student discipline when the most prevalent types of
student misbehaving are relatively mild" (p. 49).

This

point of view was also expressed by Brodinsky (1980) in
analyzing the results of a survey of the American
Association of School Administrators.
In the absence of clear criteria, it is not surpris
ing to find that various research studies show how
misbehavior and behavior disorder is differentially
perceived not only between teachers, parents and
children but also within the teaching profession.
The fact that people can vary so much in their per
ception of behavior as acceptable or unacceptable,
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normal or abnormal, intentional or unintentional has
important implications for classroom control
(Docking, 1980, p. 44).
Hypotheses to be Tested in the Study
Gay (1981) stated that a "hypothesis should be a
logical implication of previous efforts" (p. 48) .

A re

search hypothesis states an expected relationship between
variables.

As was previously stated, research in the

specific area under study is limited? therefore, it is
necessary to generalize the findings of similar studies
to the situation under review.
The preceding review of perceptions of the discip
line problems in the school environment leads the resear
cher to conclude that a difference in perceptions will be
observed for the specified area of study.

Three hypo

theses have been constructed to test the relationships
being studied.
Perceived Frequency of Discipline Problems
The perceptions of the various groups of the educa
tional community have demonstrated differing perceptions,
in various studies, relative to school discipline mat
ters. Therefore, it is hypothesized that parents, stu
dents, and teachers will perceive the frequency of occur
rence for the specific behavioral problems differently.
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Actual Frequency Versus Perceived Frequency
Perceptions are influenced by a variety of factors.
Perceptual filtering provides individuals with their
conceptions of reality.

From the review of literature,

one might suspect that the accuracy of perceptions in
matters related to school discipline is not always refle
ctive of the actual situation.

Therefore, it is hypothe

sized that the extent to which each of the types of
formal dismissal referrals are actually made will differ
from the extent to which parents, students, and teachers
perceive the referrals are made.
Perceptions as to the Appropriateness of Referral
Since there is lack of clarity and uniformity as to
the definition of behavioral problems, the assessment of
the nature and handling of such situations is influenced
by numerous factors.

Chaney's (1982) study indicates

that, for the specific problems in the cited community,
differences were noted in perceptions relative to the
appropriateness of referral.

Therefore, it is hypoth

esized that differences will exist among the perceptions
of parents, students, and teachers as to what behavioral
problems warrant referral.
In Chapter III, the research design and methodology
used to test the hypotheses is discussed.
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CHAPTER III
DESIGN AND METHODOLOGY
This chapter contains information relative to the
research design and methodology used in the study.

A

discussion of the population that was studied, a descrip
tion of the instrument that was developed and used for
gathering data, and an overview of the research design
and procedures used to conduct the study are included.
Population of the Study
The study was conducted in one of the 22 school
districts located in the Macomb County School District,
in southeastern Michigan.

The school district has three

middle schools, each of which enroll 6th, 7th and 8th
graders.

The total student enrollment in all three

schools is 1,805.
schools is 985.

The total parent group for all three
The parent group is defined as including

the natural parents or guardians with whom the child
resides.

Seventy-eight teachers staff the three schools.

The population is predominantly white and ranges from low
middle class to upper middle class.
Two of the schools were involved in the study.
school was selected as the site for the pilot test.

One
A
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second school was used as the base from which to select
the sample group for the study.

A review of the pro

cedures used in implementing the pilot study will be
presented following the section on the development of the
instrument.

Two primary considerations were involved in

the selection of the second school as the site for the
study.

First, the responses of the participants needed

to be correlated with the specific incidences of behavio
ral problems in their school

This precluded the use of a

sample group drawn from all three schools.

Secondly, the

data at the second school required to accomplish this
comparison was available to the researcher because of her
position as an assistant principal.
Sampling Procedure
The study involved the selection of three sample
groups:

students, parents, and teachers.

The sampling

procedure for each of the three groups are reviewed
separately.
Students

The middle school selected for the study had an
enrollment of 590 students.

Stratified sampling, with

grade levels as the strata, was used for selection of 230
participants.

This represents 39% of all of the students
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in the school.

Simple random sampling within each grade

level was used to select the students.

The number of

students selected, by grade, was proportional to the
enrollment for that grade level (See Table 2).
Table 2
Student Sample Group

Grade level

Total number
of students
in the
selected
school

Total number
of students
in the sample
group

Percentage
of total

6th

185

72

39%

7th

195

77

39%

8th

210

81

39%

Total

590

230

39%

Parents

As previously indicated, the school selected for the
study had 590 students in the 6th, 7th, and 8th grades.
Parents included the natural parents or guardian with
whom the child resided.

The following steps were used in

the selection of the 230 parents for the sample group:
1.

A listing of all students was obtained from the

school.
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2.

The names of siblings, where more than one child

attended the school, w e r e deleted from the list.

This

was done to ensure that each parent had an equal chance
of participation.

Selection of the parent sample was not

stratified by their child's grade level.
3.

Each remaining student was assigned a number

from a list of consecutive numbers.
4.

A table of random numbers was then used to

select 230 students whose parents would participate.
Parents were selected independent of the student sample
group.
5.

In the case of two parent households,

one parent

was randomly selected.
To insure independent observations only one parent
per household was selected.
to the specific parent.

Parent surveys were directed

The respondents were directed to

complete the survey without discussing the contents with
other family members.

Teachers

All of the teachers from the middle school selected
for the study were included in the data collection.

This

group included academic teachers, elective teachers
(arts, physical education, and m u sic), special education
teachers,

and counselors.

The study group included 25

teachers.
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Development of the Instrument
The first step in the development of the instrument
to be used for data collection was the determination of
the behavioral problems for inclusion in the study.

All

of the discipline referral forms (Appendix A) of the
selected middle school were utilized in determining the
behavioral problems to be included in the research.
Three hundred forty-eight discipline referral forms, for
the 1982-83 school year, were evaluated.

Analysis of the

referrals yielded 27 specific behaviors which were cited
as the reason for referral to a school administrator.
Table 3 displays the results of the analysis.
In cases where one or more behaviors were cited, a
decision was made, based on the teacher's written com
ments, as to which behavior was the primary reason for
referral.

The referrals were limited to incidents which

occurred during the school day; therefore, problems
relative to behavior on school buses were not reflected
in the instrument.
The 27 behaviors generated from the dismissal forms
served as the foundation for the investigator developed
instrument (see Appendix B).

The instrument was design

ed, in a questionnaire format, to collect data on two
specific issues for each of the 27 behaviors.

The

questionnaire is a one-sided form on which the
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Table 3
Behavioral Problems Referred to a School Administrator
Behavior

Number of

1.

Argumentative/disrespectful to adults

30

2.

Refusal to follow directions

19

3.

Failure to follow directions

7

4.

Failure/refusal to complete punishment assignments

5.

Skipping class

3

6.

Leaving class without permission

8

7.

Tardiness to class (3 or more times)

10

8.

Throwing things

.19

9.

Shooting rubber bands or other items

12

5
55

10.

General disruption or other inappropriate behavior

11.

Excessive or loud talking, laughing or yelling

4

12.

Constantly out of seat

7

13.

Unprepared for class

6

14.

Failure to do the work in class

15.

Verbal harassment of other students

16.

Physical harassment of other students

17.

Spitting at other students

6

18.

Running in the hall or classroom

2

26
4
14

10
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Table 3 - Continued
Behavior

19.

Number of Refferals

Fighting

79

20.

Lying

21.

Destruction/damage to school property

22.

Using foul language

23 .

Making obscene gestures

5

24 .

Petty theft

1

25.

Smoking or carrying tobacco

2

26.

Possession or consumption of alcohol

1

27.

Possession of or setting off firecrackers

2

Note

Formal dismissal referrals,

2
2
17

for the year studied, totaled 348.
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participants recorded their responses to the two ques
tions which were presented.

The 27 behaviors were listed

in the first column; adjacent to this listing were the
optional responses described in the next two paragraphs.
First, the instrument was designed to determine
perceptions as to the frequency of the 27 referenced
behaviors.

The participants were requested to respond,

for each of the 27 behaviors, as to the perceived
frequency of occurrence.

This was accomplished by the

inclusion of three response categories, as to the
frequency of occurrence:

rarely, occasionally, and

frequently.
The second purpose of the instrument was to gather
data as to which behaviors the individual believed were
appropriately handled by referral to a school administra
tor.

Responses to the question, on this portion of the

questionnaire, included an affirmative or negative answer
for each of the 27 behaviors.

Procedures for Administration
The administration of the instrument entailed four
basic steps:

endorsement, pilot study, distribution of

the instrument, and follow-up.

The following sections

review the specifics involved in completing each of these
steps.
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Endorsement
The initial step in implementing this study was the
development of the questionnaire, the cover letter to the
parents, and the process for utilizing the instrument.
This information was submitted to the superintendent of
the school district in which the study was to be com
pleted, with a request for approval to conduct the
research (Appendix C ) .

Once approval was received, the

next step was to conduct a pilot test utilizing the
instrument.
Pilot Study
The purpose of the pilot study was to determine the
clarity of instructions, appropriateness of the items and
methods used for data collection, and the responsiveness
of the participants.
The pilot study utilized the input of students,
teachers, and parents.

The student population of the

middle school selected for the pilot was 650.

Two

classes were randomly selected for participation in the
pilot study.

The two selected classes contained 31

students each and represented 6th and 7th graders.
each class, all students were from one grade level.

In
All

of the teachers from the school which was selected were
included in the data collection.

This group included
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academic teachers, elective teachers (art, physical
education and music), special education teachers, and
counselors.

All of the school's 22 teachers participated

in the pilot study.

All of the school's parent advisory

council members participated in the pilot study.

This

group consisted of 12 parents representing all three
grade levels.

Since all of the individuals selected from

each of the three groups completed the questionnaires
during the initial administration of the instrument, no
follow-up procedures were required.
As was previously mentioned, the primary purpose of
the pilot was to determine clarity of the instructions,
appropriateness of the items and method used for data
collection, and the responsiveness of the participants.
The questionnaire was constructed based on the formal
discipline referrals from another school; therefore, it
was not appropriate to correlate the data from the pilot
study to the data of the study itself.

The sample group

selected for the pilot study adequately represented the
groups under study for the fulfillment of the objectives
of the pilot study.
The administration of the pilot study, for the stu
dent and teacher groups, followed the steps which are
detailed in the next section, with the inclusion of two
additional steps.

First, prior to the administration of
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the instrument, the participants were informed that they
were participating in a pilot study.

The importance of a

pilot study in the research process was explained.
Secondly, following the administration of the instrument,
the researcher requested input as to the clarity of the
instrument, directions, and content.

A similar procedure

was used with the pilot group composed of parents? how
ever, the administration of the instrument also included
the use of the cover letter which was to be mailed to the
participants in the study itself.

At the conclusion of

the test administration, the parents' input was also
requested on the clarity of the letter and its purpose.
The results of the pilot indicated that the instru
ment did not require revision; instructions were clear,
items on the questionnaire were relevant, and the
interest in participation and the outcome of the study
were high.
The completion of the pilot led to the next step,
distribution of the instrument.
Distribution of the Instrument
The study involved the examination of the percep
tions of three different groups:
teachers.

students, parents, and

The method of distribution for these three

groups varied to meet the individual needs of the three
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groups and to assure a high percentage of response.
There were similarities in the distribution process for
all three groups. First, all of the instruments were
coded so that the researcher could track responses and
results of the instruments.

All participants were

informed that the instrument was being used for research
purposes and that their responses would be treated
confidentially.
questionnaires

The tabulation of the data from the
was completed by the researcher;

therefore, the researcher was the only individual with
access to the questionnaires.

The identification codes

on the instruments were maintained until completion of
the dissertation.

This was to enable the researcher to

perform any additional analysis that might be required as
a result of the findings.

The method of distribution for

each group is detailed in the following paragraphs.
Students

The questionnaire was administered to the students
in large group settings, by grade level, during the
normal school day.
researcher.

The administration was done by the

Students were released from classes to meet

in a designated location.

The investigator provided the

students with a verbal review of the purpose of the
questionnaire, how they were selected for participation,
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the format of the questionnaire, and the importance of
their sincerity in answering the questionnaire.

While no

specific time constraints were set on the completion of
the instrument, most of the students required less than
one hour.
A follow-up session, similar to the initial session,
was scheduled for students who were absent from the
initial administration of the instrument to the study
group.

The follow-up session was scheduled one week from

the initial survey date.
Parents

The cover letter (see Appendix D), instrument, and
self-addressed stamped return envelope were mailed to the
parents in the study.

Each instrument was coded to

enable follow-up with those individuals who did not
respond.
Due to the high percentage of responses to the
initial mailing, it was determined that it would be more
effective and efficient to contact the non respondents by
phone, rather than sending a follow-up survey.

A phone

contact was attempted by the researcher with each non
respondent to verify receipt of the questionnaire and
request a response.

The phone contacts were made 2 weeks

after the mailing of the questionnaires.
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Teachers
The researcher administered the instrument to the
groups composed of teachers in an after school meeting.
The procedure for administration included a verbal review
of the procedure used for constructing the instrument,
the purpose of the instrument, and the importance of
their sincerity in responding to the questions.

Teachers

returned their questionnaires to the researcher in sealed
envelopes prior to leaving the room.
Since 100% of the selected teachers participated in
both the pilot and the study, no follow-up was required
with this group.
Data Analysis
The study was designed to test three research
hypotheses related to the perceptions of parents,
teachers, and students:
1.

Parents, students, and teachers will perceive

the frequency of occurrence, for the specified behavioral
problems, differently.
2.

The extent to which each of the types of formal

dismissal referrals are actually made will differ from
the extent to which parents, students, and teachers per
ceive the referrals are made.
3.

Differences will exist among the perceptions of
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parents, students, and teachers as to what behavioral
problems warrant referral.
The chi-square test of significance was used in the
evaluation of the data collected for the first hypot
hesis.

The chi-square test compares the proportions

actually observed with the expected proportions to see if
they are significantly different.

In the study, the

proportions compared were the responses of the three
groups as to their perceptions of the specified behaviors
as occurring rarely, occasionally, or frequently.

The

study included 27 different behaviors; each of these
behaviors was considered an event to which the chi-square
test needed application.

The three groups under study

included parents, students, and teachers.

In analyzing

the data, the first step was to compare the responses of
the three groups simultaneously, for each of the 27
behaviors.

Observed frequencies were compared to

expected frequencies by means of 3 x 3 contingency
tables.

The probability level was established at the .05

level, with 4 degrees of freedom.

An alpha level of .05

was used to determine if the null hypothesis would be
rejected.

For each of the behaviors where the null

hypothesis was rejected, a pairing of the responses of
each of the three groups was performed.

The purpose of

this analysis was to further evaluate the findings as to
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the relationships between the paired groups.

Frequencies

for these pairings were compared by means of 2 x 3
contingency tables.

The level of significance, with 2

degrees of freedom, was established at the .05 prob
ability level.

The alpha level used in determining the

rejection of the null hypothesis was .05.
In the second hypothesis, the three response groups
(parents, students, and teachers) were compared on the
basis of their perceptions of the frequency of referral
for the specified behaviors to the actual frequency of
referral.

The extent of the perceived frequency of such

referrals was measured using two of the three response
categories on the instrument:

rarely and frequently.

The responses of the participants were rank ordered from
the greatest number of responses to the least number of
responses, as to the perceived frequency of occurrence
fcr the 27 specified behaviors.

The 27 behaviors were

also rank ordered according to their actual frequency of
occurrence.

In each case, there were several situations

involving tied ranks, so averaging of the ranks was
utilized.

The Spearman rho correlation was then utilized

to study the relationship between these two sets of data.
The relationship between the actual frequencies and the
responses, as to the specified behaviors occurring
frequently, was analyzed first,

since the choice of
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responses for the participants as to the questions under
study was not dichotomous, a second comparison was con
ducted.

This involved the rank ordering of the behaviors

perceived as occurring rarely, from the greatest number
of responses to the least.

This ranking was then an

alyzed in relationship to the ranking of behaviors, as
documented by formal dismissal referrals, from the least
frequent to the most frequent behavior.
The evaluation of the data for the third hypothesis
was similar to the procedures used in the analysis of the
data for the first hypothesis.

Since the third hypothe

sis involves the comparison of proportions actually
observed with expected proportions, the chi-square test
of significance was utilized.

The observed responses of

the three groups were the positive or negative responses
as to the perceived appropriateness of referral to a
school administrator, of the 27 behaviors specified.

As

with the first hypothesis, each of the 27 behaviors was
considered a separate event requiring application of the
chi-square test.

The responses of all three groups were

compared simultaneously, in the first test, for each of
the 27 behaviors.
3 x2

Frequencies were compared by means of

contingency tables.

The level of significance,

with 2 degrees of freedom, was established at the .05
probability level.

The alpha level for determining
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rejection of the null hypothesis was set at .05.

A

pairing of the responses, for each of the three groups,
was performed for each behavior where the null hypothesis
was rejected.

This additional analysis enabled the

researcher to make observations as to the relationships
between the various pairings.
analyzed using 2 x 2

These pairings were

contingency tables.

The probability

level was established at the .05 level, with 1 degree of
freedom.

The null hypothesis was rejected at the .05

alpha level.
The various statistical measures necessary to test
the three hypotheses were calculated twice by the re
searcher to verify accuracy.

Summary
The following information was reviewed in this
chapter:

a description of the population and sample

groups, development and nature of the instrument used to
obtain the data, procedures for data collection, and data
analysis methods.

In the next chapter, the results of

the procedures implemented are presented.
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CHAPTER IV
FINDINGS
Introduction
The findings of the study are presented in this
chapter.

The information to be reviewed includes the

response rate and a description of the results of the
hypotheses tested.

Response Rate
In the following paragraphs the response rates by
subgroups are reviewed and possible reasons for the high
rate of response are discussed.
Students

Two hundred fourteen of the 230 students (93%)
completed the questionnaire.

Since the instrument was

administered during the school day,- it was anticipated
that there would be a high response rate.

The majority

of the students (81%) completed the instrument during the
first session.

A follow-up session was conducted for

those students who were absent on the initial date.

Of

the 44 students who did not attend the initial session,
28 participated in the second session.

The remaining 16

56
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students did not participate due to absence from school.
Parents

Two hundred of the 230 parents (87%) responded to
the survey.

The initial response to the first mailing

was very high, at 82%.

The follow-up phone contact

resulted in the return of an additional 11 of the
questionnaires.

In the majority of cases, the non resp

ondents were either no longer residents of the household,
due to death, divorce or separation, or were out of town
for an extended time period.

A small portion of those

contacted, as a part of the follow-up, indicated that
they did not wish to participate since they were not
familiar with the situation being addressed.

It is

perceived that the response rate was high as a result of
the high level of interest in the subject and the
opportunity to give input.

The questionnaire was also

very easy to understand and complete, based on the
comments made by those who participated in the pilot.
Teachers

Twenty-five of the 25 teachers (100%) completed the
questionnaire.

The high rate of return was anticipated

since the instrument was administered at the end of a
school day, when the teachers were available.

There was

a high level of interest in the findings of the study.
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Test of the Hypotheses
This section presents the test of the hypotheses.
The three hypotheses are reviewed individually.
Research Hypothesis 1
The first research hypothesis stated that parents,
students, and teachers will perceive the frequency of
occurrence for the specified behavioral problems dif
ferently.
The first step involved the collation of the respon
ses to the question requesting the participants' percep
tions as to the frequency of occurrence for each of the
27 specified behaviors.

Table 4 presents the results of

this tabulation of responses.

Two hundred fourteen

students, 200 parents, and 25 teachers provided responses
on the questionnaire.

The total responses, for each of

the behaviors and the three categories of frequency, are
represented as percentages.

It is interesting to note

that more than 50% of the teachers responded that they
perceived six of the specified behaviors occurred freq
uently:

argumentative/disrespectful to adults, general

disruption or inappropriate behavior, fighting,
destruction/damage to school property, smoking or
carrying of tobacco, and possession of or setting off
firecrackers.

Only one type of behavior, using foul
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Table 4
Percentage of Respondents Perceiving Each of the Three Levels
of Referral for the Specified Behaviors
Percent of Respondents
Students

Parents
(n=200)

(n=214)

Behavior
1 . Argumentative/disrespectful
to adults

Rare Occ Freq

Teachers
(n=25)

Rare Occ Freq

Rare Occ Freq

14

61

25

15

57

28

0

44

56

Refusal to follow directions

24

48

28

35

43

22

28

44

28

3 . Failure to follow directions

24

45

31

42

36

22

60

16

24

4 . Failure/refusal to complete
punishment assignment

22

53

25

29

45

26

20

52

28

5.

43

35

22

15

41

44

24

32

44

6 . Leaving class without
permission

61

27

12

34

35

31

36

28

36

7 . Tardiness to class
(3 or more times)

16

48

36

21

46

33

34

52

24

2.

8.
9.
10.

Skipping class

Throwing things

16

48

36

40

42

18

36

40

24

Shooting rubber bands
or other items

16

46

38

46

37

17

32

56

12

General disruption or
inappropriate behavior

11

45

44

23

53

24

4

36

60

ui
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Table 4 - Continued
Percent of Respondents
Students
(n=214)
Behavior

Parents
(n=200)

Rare Occ Freq

Teachers
(n=25)

Rare Occ Freq

Rare Occ Freq

11.

Excessive or loud talking,
laughing or yelling

13

39

48

42

31

27

40

48

12

12.

Constantly out of seat

20

41

39

57

27

16

44

40

16

13.

Unprepared for class

27

37

36

49

30

21

64

28

8

14.

Failure to do the work
in class

13

58

29

39

46

15

52

32

12

15.

Verbal harassment of
other students

13

49

38

31

38

31

16

64

20

16.

Physical harassment of
other students

16

49

35

26

43

31

4

48

44

17.

Spitting at other students

52

34

14

41

36

23

48

32

20

18.

Running in the hall or
classroom

23

38

39

50

35

15

60

20

16

19.

Fighting

15

38

47

18

36

46

8

20

72

20.

Lying

19

44

37

42

33

25

44

40

16

21.

Destruction/damage to
school property

25

47

28

20

32

48

12

16

72

CT\
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Table 4 - Continued
Percent of Respondents

Behavior

Students
(n=214)

Parents
(n=200)

Teachers
(n=25)

Rare Occ Freq

Rare Occ Freq

Rare Occ Freq

22.

Using foul language

10

35

55

22

43

35

12

52

36

23.

Making obscene gestures

24

43

33

27

43

30

20

48

32

24.

Petty theft
Smoking or carrying tobacco

25

51

24

23

37

40

20

36

44

36

30

34

21

45

34

12

28

60

25.
26.

Possession or consumption
of alcohol

56

24

20

34

33

33

36

20

44

27.

Possession of or setting
off firecrackers

35

37

28

25

45

30

20

28

52

N o t e . Responses represented as percentages.
Freq = Frequently.

Rare = Rarely; Occ = Occasionally;

language, was cited by more than 50% of the students as
being frequently referred.

The parent group did not have

a behavior which was cited by more than 50% of the re
spondents, as being a frequently referred behavior.

More

than 50% of the teachers and parents responded that
running in the hall or classroom was a rarely occurring
behavior.

Greater than 50% of the teachers responded

that failure to follow directions and unprepared for
class were rare behavioral problems. Parents had a
similar response rate for behavior related to being
constantly out of seat.

The three behaviors, which over

50% of the students responded were rarely occurring
behaviors, included leaving class without permission,
possession or consumption of alcohol, and spitting at
other students.

These observations led the researcher to

believe that application of the chi-square test would
demonstrate a difference in perceptions for the three
groups under study.
The second step involved the use of the chi-square
test to establish if a relationship existed.

The

responses of all three groups were compared first to
determine for which behaviors the null hypothesis would
be rejected.

Table 5 contains the results of this compa

rison, as well as for the pairing of the individual
groups which will be reviewed later.

In the comparison
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Table 5
Chi-Square Results:
Comparison of Students, Parents,, and Teachers Perceptions
as to Frequency of Referral for Specific Behaviors
Chi-Square Results
Parentsstudentsteachers
Behaviors

Parentsteachers

Parentsstudents

df=4

df=2

df=2

df=2

cv-9.488

c v = 5 .991

c v = 5 .991

cv=5.991

Teachersstudents

.789

12.408 *

4.304

15.801 *

22.592 *

45.230 *

1.575

43.850 *

7.488 *

6 . Leaving class without permission 36.870 *

.557

34.113 *

11.066 *

.537
3 .298

34.941 *
48.719 *

6.266 *
8.170 *

23.568 *

2.595

1.

Argumentative/disrespectful
to adults

2.

Refusal to follow directions

3 . Failure to follow directions
4.

Failure/refusal to complete
punishment assignment

5.

Skipping class

7.

Tardiness to c^ass
(more than 3 times)

8 . Throwing things

9.
10.

12.755 *

10.017 *

6.600
24.310 *
3.710

3.010
35.490 *

Shooting rubber bands or
other items

52.560 *

general disruption gr
inappropriate behavior

31.230 *

15.382 *

ON
w
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Table 5 - Continued
Chi-Square Results
Parentsstudentsteachers
Behaviors

Parentsteachers

Parentsstudents

df=4

df=2

df=2

df=2

cv=9.488

cv=5.991

cv=5.991

c v = 5 .991

Teachersstudents

11.

Excessive or loud talking,
laughing or yelling

52.700 *

4.072

46.160 *

18.262 *

12.

Constantly out of seat

63.570 *

1.998

8.738 *

13.

Unprepared for class

30.650 *

2.935

61.840 *
22.706 *

14.

Failure to do the work in class

45.010 *

1.924

15.

Verbal harassment of
other students

23.050 *

6.164 *

38.001 *
18.891 *

16.

Physical harassment of
other students

11.490 *

6.650 *

6. 308 *

17.

Spitting at other students

18.

Running in the hall or classroom 59.910 *

19.

Fighting

23.561 *
3.111
3.454

7.380
2.288

42.753 *

15.583 *

1.094

9.244 *

6.970

20.

Lying

28.680 *

21.

Destruction/damage to school
property
Using foul language

29.590 *

7.994 *

25.761 *
18.173 *

23.610 *

1.534

21.208 *

22.

15.639 *

19.918 *
4 .235

os

Chi-Square Results
Parentsstudentsteachers
Behaviors
Making obscene gestures

24.

Petty theft

25.

Smoking or carrying tobacco

26.
•

23.

to
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Table 5 - Continued

Parentsteachers

Parentsstudents

df=4

df—2

df=2

df=2

cv=9.488

cv=5.991

cv=5.991

cv-5.991

Teachersstudents

1.140
13.293 *

14.810 *
19.640 *

.183
6.474 *

14.403 *

4 .758
7.941 *

Possession or consumption
of alcohol

24.960 *

2. 077

21.141 *

7.722 *

Possession or setting off
firecrackers

11.260 *

5. 035

Note. o£=.05.

5. 252

6.212 *

*p_.05.

o\

ui
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of the responses of the three groups, an alpha level of
.05 was used in testing the hypothesis and a critical
value of 9.488.

The chi-square test revealed significant

differences between the perceptions of parents, students,
and teachers for 21 of the 27 behaviors.

The six

behaviors for which the hypothesis was not supported were
refusal to follow directions, failure/refusal to complete
punishment assignments, tardiness to class (three or more
times), spitting at other students, fighting, and making
obscene gestures.
Since the test statistic in the second step was com
puted using all three groups, it does not specify which
of the groups have caused the statistical difference.
Therefore, the third step was to pair each of the groups
and use the chi-square test to determine where a re
lationship exists. The pairwise comparisons, for the
behaviors where no difference was identified when all
three groups were compared, were not considered meaning
ful for the study; therefore, no additional data were
sought on these six behaviors.

In the pairwise com

parisons of the remaining 21 behaviors, the critical
value of 5.991 was determined using an alpha level of .05
and 2 degrees of freedom.

The results of the chi-square

test for these pairwise comparisons are detailed in Table
5.

The following paragraphs review the results of the

pairwise comparisons.
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Parents— Teachers
The calculated value of the test statistic for this
pairwise comparison exceeded the critical value in six
situations resulting in the rejection of the null
hypothesis for these behaviors.

The six behaviors for

which a difference in perception was noted include:
argumentative/disrespectful to adults, general disruption
or inappropriate behavior, verbal harassment of other
students, physical harassment of other students,
destruction/damage to school property, and smoking or
carrying of tobacco.

The parent-teacher comparison

demonstrated the fewest number of situations in which the
null hypothesis was rejected.

The numeric value of these

test statistics also reflected less of a difference in
perception than the results for the other pairwise
comparisons.

The range in test values was from 6.164

to 15.382; the critical value was 5.991.
Parents— Students
This pairwise comparison resulted in the greatest
number of situations where the research hypothesis was
supported.

Nineteen of the 21 behaviors were identified

as showing a difference in perception as to the frequency
of referral.

The numeric value of these test statistics

exceeded the results from either of the two other
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comparisons.

The range in values was from 6.308 to

61.84; the critical value was 5.991.

Ten of the 19 test

values exceeded 23.561, the highest numeric value of the
two other pairwise comparisons; indicating the members of
these two groups also demonstrated the most divergent
perceptions.

The two behaviors for which the null

hypothesis was supported were argumentative/disrespectful
to adults and possession or setting off of firecrackers.
The five behaviors which had the largest numeric
test statistics included:

constantly out of seat

(61.84), shooting rubber bands or other items (48.72),
excessive or loud talking, laughing or yelling (46.16),
skipping class (43.85), and running in the hall or class
room (42.75) .

Table 4, which lists the percentage of

responses for each of the behaviors for each of the
groups, provides some insight into the nature of these
differing perceptions.

The following observations are

made based on the examination of the categories which had
the greatest percentage of responses for each of the
three groups.

For the parent group, skipping class was

perceived as being a frequently occurring behavior,
whereas the other four behaviors were perceived as being
behaviors which occurred rarely.

The students, on the

other hand, perceived skipping class as occurring rarely;
loudness and running as frequent behavior, and shooting
items and being out of one's seat as occasional behavior.
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Teachers— Students
Sixteen of the 21 behaviors tested supported the
research hypothesis.

The test statistics ranges in

numeric value, from 6.212 to 23.651; the critical value
was 5.991.

Although the number of behaviors for which

the null hypothesis was rejected approached the number of
behaviors cited in the parent-student comparison, the
test statistics were in the same numeric value range as
only 9 of the 19 behaviors for the parent-student compar
ison.

The 5 behaviors for which the null hypothesis was

supported included:

general disruption or inappropriate

behavior, verbal harassment of other students, physical
harassment of other students, using foul language, and
petty theft.
Parents— Students— Teachers
An examination of the results of the pairwise compa
risons, for all three situations, revealed that there
were only two behaviors which had test statistics which
rejected the null hypothesis:

destruction/damage to

school property and smoking or carrying tobacco.

In the

case of the first behavior, the parent-teacher comparison
resulted in the smaller numeric test statistic (7.994),
while the other two groups had results which were numeri
cally in close proximity (18.173 and 19.918).

The second
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behavior revealed a larger numeric test statistic for the
parent-student comparison (14.403) than the other two
comparisons (6.474 and 7.941).
Hypothesis 1 Summary
The first research hypothesis was supported by the
findings of the chi-square test.

Twenty-one of the 27

behaviors had test scores indicating significant
differences in the perceptions of the parents, students,
and teachers as to the frequency of referral.

The

parent-teacher group demonstrated the fewest number of
situations where perceptual differences exist; 6 of the
21 behaviors supported the research hypothesis.

The

parent-student comparison demonstrated the greatest
amount of difference, with 19 of the 21 behaviors
supporting the research hypothesis.

Sixteen of the 21

behaviors, for the teacher-student comparison, had test
figures indicating differences in perceptions.

The

significance of these findings will be discussed in
Chapter 5.
Research Hypothesis 2

The second research hypothesis stated that the
extent to which each of the types of formal dismissal
referrals are actually made will differ from the extent
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to which parents, students, and teachers perceive the
referrals are made.

This hypothesis was tested using the

Spearman rho correlation coefficient.

As was previously

mentioned, this test was applied to two sets of responses
since the choice of responses were not dichotomous.

The

following paragraphs discuss the results, which involved
an analysis of the response categories frequently and
rarely.
The first step in analyzing the responses of the
participants was to rank order the data.

Table 6

presents the rank ordering of the actual referrals and
the participant responses in the "frequently" category
for each of the 27 behaviors.

The ranking is from most

frequent (1) to least frequent (27).

It is interesting

to note that the teacher responses resulted in the
greatest number of tied ranks (9) followed by the actual
referrals (7); students and parents had the same number
of situations involving tied ranks (5).

There was only

one behavior, fighting, for which all four sets of
rankings were within a three point spread.

This behavior

also ranked in the top three for all four ranking groups.
General disruption or inappropriate behavior and
argumentative/disrespectful to adults were the other two
behaviors which ranked in the top three for actual
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Table 6
Rank Order of Behavioral Problems Perceived as Occurring "Frequently"
Perception of Referral
Behaviors

Actual
referral

Parents

Students

Teachers
5

1 . Argumentative/disrespectful
to adults

3

14

21.5

2 . Refusal to follow directions

5.5

20.5

19

14.5

3 . Failure to follow directions

12.5

20.5

16

17

9

16

21.5

14.5

4.

Failure/refusal to complete
punishment assignment

5.

Skipping class

20

3

24

8.5

6.

Leaving class without permission

11

10

27

11.5

7.

Tardiness to class
(3 or more times)

10

11

17

8.

Throwing things

9.

shooting rubber bands or
other items

5.5

7.5
23

11

16.5

24

7.5

2

18

4

17
25
3.5

10.

General disruption or
inappropriate behavior

11.

Excessive or loud talking,
laughing or yelling

18.5

15

2

25

12.

Constantly out of seat

12 .5

25

5.5

22

13.

Unprepared for class

14.5

22

11

27

26. 5

17

25

14 . Failure to do the work in class

4

fO

Table 6 - Continued
Perception of Referral
Behavior
15.

Verbal harassment of other
students .

16.

Physical harassment of other
students

17.

Actual
referral
18 .5

Parents
10

Students

Teachers

7.5

19.5

8

10

13

8.5

Spitting at other students

14.5

19

26

19.5

18.

Running in the hall or classroom

23

26.5

19

Fighting

20.
21.

5.5

22

1

2

3

Lying

23

17

9

1.5
22

Destruction/damage to
school property

23

1

19

1.5

7

5

1

11. 5

16.5

12.5

22 . Using foul language
23 . Making obscene gestures

13

24.

Petty theft

26.5

25.

Smoking or carrying tobacco

23

6

14

3.5

26.

Possession or consumption
of alcohol

26.5

7.5

25

8.5

27.

Possession or setting off
firecrackers

23

12.5

19

6

Note.

4

15
23

8.5

In ranking, order begins with one = most frequently occurring behavior.
w
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referrals.

Only the teacher group ranking placed general

disruption or inappropriate behavior in the top three;
the student ranking placed it at 4 and the parent ranking
at 18.

Teachers came closest to the ranking of argumen

tative to adults (5), with students and parents having
rankings which were not close, or similar, at 21.5 and
14, respectively.

These observations led the researcher

to believe that the results of the Spearman rho would
support the research hypothesis.
As was previously mentioned, since the response
categories were not dichotomous, the responses to the
category rarely were also studied.

The rankings of the

actual referrals and responses for this category are
presented in Table 7.

The ranking is from least often

referred (1) to most often referred (27).

The number of

situations involving tied ranks was less disproportionate
than for the frequently category; the actual referrals
resulted in 7 situations, the student, parent and teacher
groups resulted in 4, 5, and 6 tied rank situations
respectively.

Unlike the ranking for the category

frequently, this category did not have a behavior which
resulted in a similar ranking for all four groups.
The two behaviors which ranked in the 1st ranking
category (1.5), for actual referrals, included petty
theft and possession or consumption of alcohol.

Of the
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Table 7
Rank Order of Behavioral Problems Perceived as Occurring "Rarely"
Perception of Referral
Behaviors

Actual
referral

Parents

Students

Teachers

1.

Argumentative/disrespectful
to adults

25

26. 5

22

27

2.

Refusal to follow directions

22.5

11

11

14

3.

Failure to follow directions

15.5

6

11

2.5

4.

Failure/refusal to complete
punishment assignment

19

15

14

17.5

5.

Skipping class

6.

8

26.5

4

15

Leaving class without permission

17

12.5

1

10

7.

Tardiness to class
(3 or more times)

18

22.5

18.5

12

8.

Throwing things

22. 5

9

18.5

10

9.

Shooting rubber bands or
other items

11.5

4

18.5

13

10.

General disruption <?r
inappropriate behavior

26

19.5

26

25.5

11.

Excessive or loud talking,
laughing or yelling

9.5

6

24

8

12.

Constantly out of seat

15.5

1

15

6.5

13.

Unprepared for class

13.5

3

7

1

14.

Failure to do the work in class

24

10

24

4
-j

ui
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Table 7 - Continued
Perception of Referral
Behaviors

Actual
referral

15.

Verbal harassment of other
students

9.5

16.

Physical harassment of other
students

20

17.

Spitting at other students

13.5

18.

Running in the hall or classroom

Parents

Students

Teachers

14

24

20

17

18.5

25.5

8

3

5

2

13

27

25

21
16

5
2.5
24

19.

Fighting

20.

Lying

5

6

21.

Destruction/damage to school
property

5

24

22.

Using foul language

21

21

27

22

23.

Making obscene gestures

11.5

16

11

17.5

24.

Petty theft

1.5

19.5

8.5

17.5

25.

Smoking or carrying tobacco

5

22.5

5

22

26.

Possession or consumption
of alcohol

1.5

12.5

2

10

27.

Possession or setting off
firecrackers

5

18

6

17. 5

Note

8.5

6.5
22

In ranking, order begins with one = most rarely occurring behavior.

<3>

three groups, only the student responses resulted in one
of these behaviors being ranked in the top three:
possession or consumption of alcohol; the parent ranking
placed this behavior at 12.5 and the teacher ranking at
10.

The ranking of the second behavior, petty theft,

also indicates a similar perception on the part of the
parent and teacher groups, with rankings at 19.5 and 17.5
respectively; the students ranked this behavior at 8.5.
The second ranking category for actual referrals included
behaviors.

The parent and teacher rankings resulted in

only one of these behaviors, running in the hallway or
classroom, having similar rankings at 2 and 2.5 respec
tively.

None of the remaining four behaviors ranked in

the top five behaviors for the three groups.

The parent

and teacher rankings demonstrated the greatest similarity
for the five behaviors; the numeric difference in rank
ings for these two groups ranged from 0.5 to 2.0.

The

student rankings for these behaviors were noticeably dif
ferent, with a numeric difference in rankings, from the
parent and teacher groups, ranging from 9.5 to 17.5.
These observations led the researcher to anticipate the
support of the hypothesis by the Spearman rho correlation
coefficients.
The second step in the analysis of the data was to
determine the Spearman rho correlation coefficients for
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the two response categories, frequently and rarely, for
each of the three groups.

Table 8 presents the results

of this statistical test.

Table 8
Spearman Rho Correlation for the 27 Specified Behaviors

Group

Frequently occurring
behavior

Rarely occurring
behavior

Students

.198

.564

Teachers

.048

.228

-.234

.138

Parents

The results of the Spearman rho support the research
hypothesis that the perceptions of the parents, students,
and teachers, as to the extent to which they perceive
referrals are made, will differ from the extent to which
the actual referrals are made.

Of the six resulting test

values, only the results of the student correlation for
behaviors perceived to occur rarely demonstrated a
moderate correlation at .564.

Four of the test values

indicated almost no correlation; the 6th test value, for
the parent group for behaviors perceived to occur
frequently, resulted in a negative correlation.

The

results indicate that the students have a more accurate
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level of perception than the teachers, who in turn have a
more accurate level of perception than the parents, for
the problem under study.
Research Hypothesis 3
The third research hypothesis, states that a dif
ference will be demonstrated between the perceptions of
parents, students, and teachers as to which behavioral
problems warrant referral.
Table 9 presents the tabulation of the responses, on
the questionnaire, relative to the perceived appropriate
ness of referral.

Two hundred fourteen students, 200

parents, and 25 teachers participated in the completion
of the questionnaire.
percentages.

Their responses are presented as

A preliminary review of this information

indicates that the data will support the research hypoth
esis.

The following review will examine the data where

greater than 75% of the participants, in one of the three
groups, responded in a particular category.

There were 7

behaviors for which greater than 75% of each group respo
nded that referral was appropriate:

skipping class,

physical harassment of other students, fighting, destruc
tion/damage to school property, smoking or carrying of
tobacco, possession or consumption of alcohol, and pos
session of or setting off firecrackers.

There were no
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Table 9
Comparison of Students,, Parents and Teachers Perceptions
of Whether Specific Behaviors Warrant Referral
Percent of :
R espondents
Students
(n=214)
Behaviors

Parents
(n=2oo)

Teachers
(n=25)

Yes

No

Yes

No

Yes

No

1.

Argumentative/disrespectful
to adults

68

32

80

20

80

20

2.

Refusal to follow directions

55

45

66

34

72

28

3 . Failure to follow directions

22

78

41

59

16

84

4.

Failure/refusal to complete
punishment assignment

44

56

77

23

56

44

5.

Skipping class

81

6.

19
40

91
75

9

Leaving class without permission 60
38
Tardiness to class
(3 or more times)
70
Throwing things

25

88
84

12
16

62

73

27

60

40

30

51

49

52

48

7.
8.

Shooting rubber bands or other
items

83

17

47

52

48

52

10.

General disruption or
inappropriate behavior

60

40

64

36

76

24

11.

Excessive or loud talking,
laughing or yelling

31

69

37

63

16

84

9.

oo

o

Table 9 - Continued
Percent of :
R espondents
Students
(n=214)
Behaviors
12. Constantly out of seat
13 . Unprepared for class

Parents
(n=200)

Teachers
(11=25)

Yes

No

Yes

No

Yes

No

16

84

30

70

20

80

18

82

31

69

4

96

14.

Failure to do the work in class

45

55

55

45

32

68

15.

Verbal harassment of other
students

69

31

72

28

44

56

16.

Physical harassment of other
students

80

20

94

6

84

16

17.

Spitting at other students

77
Running in the hall or classroom 40

23

72

28

36

60

30

70

64
28

72

0

84

16

18.
19.

Fighting

86

14

100

20.

Lying

45

55

63

37

32

68

21.

Destruction/damage to school
property

81

19

94

6

88

12

22.

Using foul language

60

40

78

22

72

28

23.

Making obscene gestures

69

31

79

21

72

28

24.

Petty theft

74

26

91

9

92

8

25.

Smoking or carrying tobacco

89

11

82

18

8

12
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Table 9 - Continued
Percent of Respondents
Students
(n=214)

Parents
(n=200)

Teachers
(n=25)

Yes

No

Yes

NO

Yes

No

2 6 . Possession or consumption of
alcohol

92

8

95

5

92

8

Possession of or setting off
firecrackers

92

8

92

8

92

8

Behaviors

27.

Note•

Responses represented as percentages.

CO

to

83
behaviors, for which all three groups responded similar
ly, that the behavior did not warrant referral.

The

parent group identified 14 of the 27 behaviors as ap
propriate for referral, the teachers identified 11, and
the students 9.

There were no behaviors for which over

75% of the parents indicated that the behavior did not
warrant referral, students identified 3, and teachers
identified 4.
The chi-square test of significance was used to
examine the data for the existence of relationships.

The

first step was to analyze the three groups simultaneous
ly, obtaining a test score for each of the 27 behaviors.
The critical value was set at 5.991 using an alpha level
of .05 and 2 degrees of freedom.

Table 10 contains the

results of this comparison, as well as the pairwise
comparisons which will be discussed later.

The chi-

square test revealed significant differences for 19 of
the 27 behaviors.
62.46.

The test values ranged from 7.05 to

These findings supported the research hypothesis.

The second step was to test the groups in pairs to
determine which of these contributed to the rejection of
the null hypothesis.

The 8 behaviors, for which the test

statistic did not indicate a difference, were not tested
further since such testing was not considered meaningful
to the study.

An alpha level of .05 and 1 degree of
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Table 10
Chi-Square Results:
Comparison,of Students, Parents, and Teachers
Perceptions of Whether Specific Behaviors Warrant Referral
Chi-Square Results
ParentsTeachersStudents
df=2
Behaviors
1.

Argumentative/disrespectful
to adults

2.

Refusal to follow directions

3.

Failure to follow directions

cv=5.991

ParentsTeachers

ParentsStudents

df=l

df=1

cv=3.841

CV~3

.841

TeachersStudents
df=l
cv=3.841

7 .53 *

0.000

7.056 *

3.792

7 .05 *
19 .84 *

0.284

5.723 *

2.590

5.980 *

16.969 *

0.504

5.189 *

47.076 *

1.314

4.

Failure/refusa}. to complete
punishment assignment

47.15 *

5.

Skipping class

8.96 *
15.63 *

0.012

8.176 *

0.856

12.496 *

5.569 *

1.966

52.538 *

4.572 *

0.088

19.824 *

2.546

0.042

60.041 *

6.

Leaving class without permission

7.

Tardiness to class
(3 or more times)

52 .85 *

8.

Throwing things

9.

Shooting rubber bands or
other items

16.20 *
62 .46 *

10.

General disruption or
inappropriate behavior

1. 610

16.962 *

2 .87

co
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Table 10 - Continued
Chi-Square Results

Behaviors

ParentsTeachersStudents
df— 2

ParentsTeachers

ParentsStudents

df=l

df=l

cv=5.991

cv=3.841

c v=3.841

TeachersStudents
df=1
cv=3.841

5.17

11.

Excessive or lou<J talking,
laughing or yelling

12.

Constantly out of seat

13.

Unprepared for class

14.

Failure to do the work in class

15.

Verbal harassment of other
students

16.

Physical harassment of other
students

17.

Spitting at other students

3.06

18.

Running in the hall or classroom

5.78

19

Fighting

20.

Lying

11.70 *
14.96 *
7.24 *
7.11 *
17.80 *

30.06 *
18.55 *

21.

Destruction/damage to
school property

28.56 *

22.

Using foul language

16.05 *

12.050 *

0.265

8.036 *

9.142 *

3 .241

4.712 *

4.249 *

1.507

7.106 *

0.412

5.461 *

1.080

17.825 *

0.239

25.464 *

30.217 *

0.042

3.355

9.076 *

14.127 *

1.507

1.277

16.027 *

0.762

0.454

15.872 *

1.401
oo
in

Table 10 - Continued
Chi-Square Results
ParentsTeachersStudents
df=2
cv=5.991

Behaviors
23 . Making obscene gestures
24 - Petty theft

ParentsStudents

TeachersStudents

df=l

df=l

cv=3.841

cv=3.841

M=1
CV=3.841

20.761 *

4.026 *

5.22
22.88 *

25.

Smoking or carrying tobacco

3.55

26.

Possession or consumption
of alcohol

0.93

27.

Possession or setting off
f irecrackers

0.00

N o t e . oC— .05.

ParentsTeachers

0.027

* p_.05.

03
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freedom was used in determining the critical value of
3.841.
test.

Table 10 contains the results of the chi-square
The following paragraphs review the results of the

pairwise comparisons.
Parents— Teachers
This pairwise comparison resulted in rejection of
the null hypothesis for 7 of the 19 behaviors under
study. The test values for 6 of these comparisons were
less than 10.

One behavior, fighting, resulted ir. a test

value of 25.464.
Parents— Students
This pairwise comparison had the largest number of
cases where the null hypothesis was rejected.

Eighteen

of the 19 test values exceeded the critical value of
3.841. The range in test values was from 4.249 to 60.041;
four of these test statistics were greater than the
largest numeric test value in the parent-teacher com
parison.

These four behaviors included:

shooting rubber

bands or other items, tardiness to class (three or more
times), failure/refusal to complete punishment assign
ment, and fighting.

The only behavior with a test value

which supported the null hypothesis was verbal harassment
of other students.
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Teachers— Students
The teacher-student comparison resulted in the
fewest situations where the null hypothesis was rejected.
The five behaviors, for which the research hypothesis was
supported, include:

fighting, leaving class without

permission, verbal harassment of other students, tardi
ness to class (three or more times), and petty theft.
The test statistics ranged from 4.026 to 16.962; only one
of these exceeded a numeric value of 5, shooting rubber
bands or other items.

Based on the number and numeric

value of the test values, this group had the least amount
of differences in perception of the three pairwise com
parisons.
Parents— Students— Teachers
An examination of the test statistics for all three
pairwise comparisons revealed no instances where all
three of the groups supported the rejection of the null
hypothesis for the 19 behaviors.
Hypothesis 3 Summary
The results of uhe chi-square test of significance
supported the research hypothesis.

The perceptions of

the three groups, as to the appropriateness of referral
of the specified behaviors to a school administrator,
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differed in 19 of the 27 situations.

The results of the

pairwise comparison of parents-students resulted in the
greatest number of situations where the null hypothesis
was rejected, 18 of the 19 behaviors.

The other pairwise

comparisons resulted in situations with differences in
perception, but to a lesser extent.

Chapter 5 will

review the significance of these findings.
Summary
The results of the study indicate that there are
differences in perceptions of parents, students, and
teachers as to the frequency of occurrence of specified
behavioral problems and the appropriateness of their
referral to a school administrator.
In Chapter V the conclusions and recommendations
which were formulated as a result of the findings of the
study are presented.

R ep ro d u ced with p erm ission o f the copyright ow ner. Further reproduction prohibited w ithout p erm ission.

CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS
Introduction
The main purposes of Chapter V are to present a sum
mary of the study, conclusions regarding the research
conducted, and recommendations for future study.
Study Summary
The purpose of the study was to examine the percep
tions of parents, students, and teachers relative to
specific, documented behavioral problems which occur in
the middle school environment,

of particular interest

were the perceptions of the frequency with which the
behaviors occurred, whether these perceptions correlated
with the actual frequencies as documented by formal
dismissal referrals, and the perceptions of appropriate
ness of referral to a school administrator of these
behaviors.
Chapter I presented information on the difficulties
experienced in the educational environment as a result of
the perceptions of the public and, in particular, those
individuals closely connected with the schools.

The

90
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impact of discipline problems on the time, resources, and
instructional programs was discussed.

The ultimate

impact of these factors culminates in the product of the
schools, the children, and their future ability to func
tion as an asset in the community.
Chapter II presented a review of the selected lite
rature relative to the nature of discipline problems and
studies dealing with the perceptions of discipline
problems in the schools.

The chapter concluded with a

statement of the hypotheses which were the subject of the
study.

The hypotheses entailed an analysis of (a) the

perceptions of parents, students, and teachers as to the
perceived frequency of referral, to a school adminis
trator, of the specified behavioral problems;

(b) the

correlations between these perceptions and the actual
frequency, as documented by formal dismissal referral
forms; and (c) the perception of the appropriateness of
such referral.

Based on the review of related litera

ture, the researcher anticipated the study to conclude
that a difference in perception exists, for the three
groups, for each of the hypotheses.
Chapter III presented the design and methodology for
the study.

A detailed description of the population and

the procedures used in obtaining the sample of 230
parents, 230 students, and 25 teachers was reviewed.

The
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procedures utilized in the development, piloting, and
distribution of the researcher-developed instrument were
discussed.

The statistical methods used to analyze the

data were presented.
Chapter IV presented the findings of the study,
including the response rates and the test of the three
research hypotheses.

The response rate of the sample

groups was high; 87% of the parents, 93% of the students,
and 100% of the teachers completed the questionnaire.
Each of the three hypotheses was supported by the stati
stical measures utilized.

The first hypothesis stated

that parents, students, and teachers will perceive the
frequency for the specified behavioral problems differen
tly.

The chi-square test revealed significant differen

ces for 21 of the 27 behaviors; the research hypothesis
was supported.

The second hypothesis stated that the

extent to which each of the types of formal dismissal
referrals are actually made will differ from the extent
to which parents, students, and teachers perceive the
referrals are actually made.

The research hypothesis was

supported by the results of the Spearman rho correlation;
five of the test statistics indicated no correlation, the
sixth test statistic indicated a moderate correlation.
The third hypothesis stated that a difference will be
demonstrated between the perceptions of parents,

R ep ro d u ced with p erm ission of th e copyright ow ner. Further reproduction prohibited w ithout p erm ission .

93
students, and teachers as to which behavioral problems
warrant referral to a school administrator.

The results

of the chi-square test supported the hypothesis; the
results for 19 of the 27 behaviors demonstrated a sig
nificant difference in perception.
The following paragraphs present the conclusions
which were drawn as a result of the research findings.
Conclusions
The following conclusions are based on the findings
of the study, which are reported and summarized in Chap
ter IV.

The conclusions examine the findings relative to

(a) the actual frequency versus the perceived frequency
for the specified behavioral problems,

(b) the perceived

frequency of occurrence, and (c) the perceptions as to
the appropriateness of referral to a school administrat
or.
Actual Frequency Versus Perceived Frequency
The findings indicate that none of the three groups
has an accurate perception of the frequency at which the
specified behavioral problems occur.

Parent responses

indicate that they, as a group, have the most inaccurate
perception of the actual frequency with which these
behaviors occur.

Their perceptions, relative tc those
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behaviors they perceived to occur frequently, demonstra
ted the greatest degree of difference.

The impact of

perceptions on the schools and their ability to obtain
financing, control curriculum decisions, and effectively
interact with parents were discussed in the review of
literature.
The perceptions of teachers also indicated an
inaccurate perception of the frequency with which the
specified behaviors are referred to a school adminis
trator.

While their perceptions are inaccurate, the test

statistics indicate that their perceptions demonstrate a
higher degree of correlation to the actual frequencies
than those of the parent group.

The review of literature

contained a discussion of the role that teachers play in
referral of behavior to a school administrator, how their
perception impacts their decision to use this method for
problem resolution, and the impact that such referral has
on students and parents.
Of the three groups, the results for the student
group demonstrated the greatest degree of correlation to
the actual situation.

While their responses demonstrated

a higher degree of correlation than the other groups,
only their responses for the behaviors perceived to occur
rarely indicated a moderate correlation.

The fact that

environmental factors influence not only a child's
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ability to acquire knowledge, but also their development
as a functional member of society was discussed in the
review of related literature.

The environmental factors

are subject to perceptual filtering on the part of the
child; so, their perception becomes their reality and
impacts their development accordingly.
The above mentioned conclusions have implications
for the results of the study relative to the pairwise
comparisons.
Perceived Frequency of Referral

Differences in perception were noted for 21 of the
27 behaviors when analyzing the responses of the three
groups relative to the perceived frequency of referral
for the specified behaviors.

The pairwise comparisons of

this information resulted in similar findings.

There

fore, the perceptions of the three groups are not only
inaccurate, when compared with the actual frequency of
referral, but also demonstrate a lack of common percep
tion between the groups.
The pairwise comparisons for the parent and teacher
responses resulted in the fewest number of situations
where a difference in perception was noted.

This is

consistent with some of the findings cited in the review
of literature.
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The pairwise comparisons of the parent and student
responses resulted in the greatest number of situations
where a difference in perception was demonstrated; nine
of the 21 behaviors were cited.

The review of literature

suggests that there are three sources of information,
regarding the behavioral problems in the schools.

These

sources include the media, their personal contact with
the schools, and the information which their children
relay.

The information from these three sources is

influenced by perceptual filtering on the part of the
parent.
The pairwise comparison for the teacher and student
responses also resulted in a large number of situations
where differences in perception were noted.

This dif

ference in perception may have implications for the
students' adherence to classroom procedures and the
effectiveness of the interaction with the teacher.
Research also indicates implications for the perceived
fairness of disciplinary measures taken by teachers.
The fact that parents, students, and teachers have
differing perceptions, relative to the actual frequency
of referral for the specified behaviors, has implications
for the findings regarding appropriateness of referral to
a school administrator.
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Perceptions as to the Appropriateness of Referral
As with the prior areas of perception, differences
were noted among the three groups as to the appropriate
ness of referral; differences were noted for 19 of the 27
behaviors.
The pairwise comparisons involving the teacher group
resulted in fewer numbers of situations where differences
were noted.

Parents appeared to favor referral to a

greater extent than the student or teacher groups.
Teachers also appeared to place greater emphasis on
issues relative to student responsiveness to directives
as appropriate for referral.

Students appeared to prefer

referral in greater number of situations where another
person's action infringe on the; two specific areas
included "shooting rubber bands" and "throwing things".
Certain behaviors resulted in a very similar response
from all three groups, relative to the appropriateness of
referral.

These behaviors generally included actions

which could be identified as the cause of much concern in
general, as a result of media attention and prevalence of
these activities in society.

The use of alcohol, fire

crackers, tobacco, and the destruction of school property
were among these behaviors.
The review of literature included a discussion of
the clarity, method of dissemination, and enforcement of
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school policies and procedures as having an impact on
perceptions of the fairness and appropriateness of dis
ciplinary actions.
Recommendations for Future Research
The findings and the conclusions of the study led to
several areas that would be appropriate for additional
research and study:
1.

Not all incidents which are considered inap

propriate are automatically referred to a school admin
istrator.

Is there a correlation between a groups'

perception of the frequency of occurrence for a specific
behavior and the extent, or frequency, to which they
perceive that behavior is referred to a school admin
istrator?
2.

To what extent do parents perceive the school,

their child, and the media as sources of information
which shape their perceptions of the problems facing the
school?

Do parents who perceive their primary source of

information being the school have fewer differences in
perception, relative to the frequency of occurrence for
specified behavioral problems, when contrasted with
school staffs?

Similar comparisons could be drawn for

situations where the child is perceived to be the primary
source of information atd where the media plays a more
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significant role.
3.

Do teachers who use referrals as a method of

classroom control perceive the frequency of referral for
all students differently than teachers who use referrals
less frequently?
4.

Is there a correlation between the published

school policies and procedures, relative to discipline
problems, the method for informing the students and staff
of this information, and the perceived appropriateness of
referral for specific discipline situations?

Are be

haviors which are not addressed in such a manner subject
to greater degrees of difference in perception, relative
to referral as an appropriate procedure?
5.

Is there a correlation between the types and

amount of school publications, which are directed to the
parents, and the accuracy of their perception relative
to issues such as the frequency of certain behavioral
problems in the schools?
Summary
The importance of perceptions to the educational
environment has been addressed in the process of this
research.

Greater attention needs to be spent on public

relations in order to improve the schools' images and
increase the incidence of shared perceptions.
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Individuals' perception often becomes their reality; and,
as a result, shapes their actions and interactions.

The

schools must take a more proactive role in shaping and
realigning the perceptions that impact their ability to
be effective.

The long range benefits for the schools

are greater control over curriculum and programs, more
emphasis on instructional content rather than discipli
nary matters, and a new cycle of interaction which will
reinforce positive activities and impressions.
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I

,

D i s c i p l i n e R e f e r r a l Form

L'ANSE CREUSE MIDDLE SCHOOL
DISMISSAL FROM CLASS (and/or) IMPROPER STUDENT CONDUCT
P/mi* ttrtd this form to tht oNict with itch ttudsnt •
Dal*
S tu d e n t

__________

T im a _____

_:______________________G rade _ _ _ _ _ _ _ _ T im * A r r iv e d _______

I m p r o p e r A c tio n o f S tu d tn t

T eacher's S ig n a tu re

(MEASURES TAKEN PRIOR TO OISMISSAL
(
t
(

I
)
]

Individual C o n ftre n c e
D a tan tio n
Isolation in R oom

I I
I )
( I

P a re n t C o n tee t
P u n ish m e n t A ssignm ent
Referral t o C ounselor

I
[

1 S ent t o O ffice Previously
I O th e r, E x p la in

ACTION T A K E N BY A D M IN IS T R A T O R (Please re tu rn to teacher w ith in 2 4 ho u rs)

*
C *od-Fil«

J

S ig n e d

u a te
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QUESTIONNAIRE
Students were referred to
a building administrator
for the following types of behaviors during
Please circle the number or
letter that
beet indicates
what you believe.

the 1982-83 school year.

How often do you think this
Do you believe that students
type of behavior is referred should be referred to an
to an administrator?
administrator for this type
of behavior?
Rarelv

Occasionally

Freuuentlv

1.

argumo'.tative/disrespectful to adults

1

2

3

XE£
V

2.

refusal to follow directions

1

2

3

V

N
N

HQ
N

3.

failure to follow directions

1

2

3

Y

4.

failure/refusal to complete punishment assignment

1

2

3

Y

N

5.

skipping class

1

2

3

Y

N
N

6.

leaving class without permission

1

2

3

Y

7.

tardiness to class

1

2

3

Y

N

8.

throwing things
shooting rubber bands or other items

1

2

3

Y

N

1

2

3

Y

N

general disruption or inappropriate behavior

1

2

3

Y

N

9.
10.

(three or more times)

11.

excessive or loud talking,

1

2

3

Y

N

12.

constantly out of seat

1

2

3

Y

N

laughing or yelling

13.

unprepared for class

1

2

3

Y

N

14.

failure to do the work in class

1

2

3

Y

(I

15.

verbal harassment of other students

1

2

3

Y

N

16.

physical harassment of other students

1

2

3

Y

H

17 .

spitting at other students

1

2

3

Y

N

18.

running in the hall or classroom

1

2

3

Y

H

19.

fighting

1

2

3

Y

N

20.

lying

1

2

3

Y

N

21.

destruction/damage to school property

1

2

3

Y

N

22.

using foul language

1

2

3

Y

H

23.

making obscene gestures

1

2

3

Y

N

24 .

petty theft

1

2

3

Y

N
N

25.

smoking or carrying tobacco

1

2

3

Y

26.

possession or consumption of alcohol

1

2

3

Y

N

27.

possession of or setting off firecrackers

1

2

3

Y

N,
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L'Anse C reuse Middle School - S outh
M OUNT CLEM ENS. MICHIGAN 4S045-2699

34641 JEFFER SO N AVENUE

TELEPHONE 1313)791*1890
PRINCIPAL
A rnold A . K um m erow

SUPERINTENDENT
Or. F rancis A . Higgins
A S S IS T A N T SUPERINTENDENT
FOR INSTRUCTION
Dr. K aroId C . S ie b e rt

A S SIST A N T PRINCIPAL
Marilyn J . G iannangeli

A S S IS T A N T SUPERINTENDENT
FOR PERSONNEL
Dr. T h o m a s G . B am cs
B U SIN ESS MANAGER
Osniel J . W h ite

June 1( 1983

Dr. Francis A. Higgins
Superintendent
L'Anse Creuse Public Schools
36727 Jefferson Avenue
Mt. Clemens, Michigan 4804S
Dear Dr. Higgins:
Enclosed please find a copy of the questionnaire and cover letter
that 1 plan to use in completing the survey for ay doctorate
degree through Western Michigan University.
I will be conducting a pilot study at'X'Anse Creuse Middle School
Central on June 2, 1983. The pilot survey will be administered
to two classes, selected by Hr. Ron Johnson, during the school day.
The survey will also be administered to all teaching staff at an
after school meeting.
The formal study will be conducted at L'Anse Creuse Middle School
South. 230 randomly selected students will be administered the
questionnaire during the week of June 6th. The questionnaire
will be completed during the school day. Teaching staff will be
administered the questionnaire after school during the same week.
Questionnaires, and cover letters, will be mailed to 230 randomly
selected parents on June 6, 1983. A follow-up mailing, (or phone
call} will be conducted the week of June 13th if necessary.
I appreciate your support and encouragement in this endeavor.
Please do not hesitate to contact me if you have questions or
concerns.
Sincerely,

Marilyn Giannangeli
Assistant Principal
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L'Anse Creuse Middle School - South
34641 JEFFERSON AVENUE

MOUNT CLEMENS. MICHIGAN 48045-2699
TELEPHONE (313)79M890
PRINCIPAL
A rnold A*. Kum m erow

SUPERINTENDENT
Dr. Francis A . H iggins
A SSISTA N T SUPERINTENDENT
FOR INSTRUCTION
D r. Harold C . S ia b art
A S SIST A N T SUPERINTENDENT
FOR PERSONNEL
Dr. T hom aa G . 8 a m a s

ASSISTA NT PRINCIPAL
Marilyn J . Giannangeli

June 6. 1983

B USINESS MANAGER
Daniel J . W h itt

Ms. Donna Heikka
24435 Quad Park Ln.
Mt. Clemens, Michigan 4804S
Dear Ms. Heikka:
I am conducting a survey as part of the requirement for
through Western Michigan University.

my

Doctorate Degree

The topic I am researching is discipline in the schools. X am interested
in learning vhat parents, students and teachers believe are the most
frequent behavioral problems in the school and which of these problems
warrant referral to an adainistrator..
in order to obtain this information, I am surveying approximately 500
parents, students and teachers from L'Anse Creuse Middle School South.
You have been randomly selected to receive the enclosed questionnaire. It
is important that you personally complete the questionnaire since it will
effect the accuracy of the findings. Please do not discuss the questionnaire
with anyone prior to completing it, as it may change how you respond.
All of your answers will be treated confidentially. The questionnaires are
coded so that follow-up may be conducted if necessary. Once all responses
are recorded, the coding will be removed. Your answers will be used only for
the purpose of this study.
Please return the questionnaire in the enclosed stamped, self-addressed
envelope by Tuesday, June 14, 1983. Your promptness in returning this
questionnaire* will be appreciated since I will have to conduct a follow-up
mailing for individuals who do not respond. Since Z am personally
financing this research, it will save unnecessary xeroxing and mailing costs.
I appreciate your assistance in completing this questionnaire. The information
will prove useful in learning more about the perceptions of our school
community.
Sincerely,
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